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NASP AND SOCIAL JUSTICE

• Social Justice is one of five NASP 
Strategic Goals

• Workforce Shortages

• Leadership Development

• NASP Practice Model

• Mental/Behavioral Health 
Providers

• In September 2017, a definition 
for school psychologists was 
adopted by the Board of Directors 
and Leadership Assembly



SOCIAL JUSTICE: A DEFINITION

• Social justice is both a process
and a goal that requires action.  

• School psychologists work to 
ensure the protection of the 
educational rights, 
opportunities, and well-being 
of all children, especially those 
whose voices have been muted, 
identities obscured, or needs 
ignored.

• Social justice requires 
promoting non-discriminatory 
practices and the empowerment 
of families and communities.   

• School psychologists enact
social justice through culturally-
responsive professional practice 
and advocacy to create schools, 
communities, and systems that 
ensure equity and fairness for 
all children.



ENSURE THAT ALL CHILDREN 
AND YOUTH ARE VALUED AND 

THAT THEIR RIGHTS AND 
OPPORTUNITIES ARE 

PROTECTED IN SCHOOLS AND 
COMMUNITIES



NASP SOCIAL JUSTICE RESOURCES

http://www.nasponline.org/resources-and-publications/resources/diversity/social-justice


NASP AND SOCIAL JUSTICE



SOCIAL JUSTICE TASK FORCE: 2016-2018

• Privilege

• Understanding Race and 
Privilege

• Talking about Race and 
Privilege: Lesson Plan for 
Middle and High School 
Students

• Understanding Race and 
Privilege: Lesson Plan and 
Activity Guide for 
Professionals

• Implicit Bias 

• Implicit Bias: A Foundation for School 
Psychologists

• Implicit Bias, Part 2: Addressing 
Disproportionality in Discipline: A 
Prospective Look at Culturally Responsive 
Positive Behavior Intervention and Supports

• Intersectionality

• Intersectionality and School Psychology: 
Implications for Practice 

• Intersectionality Infographic 



#SP4SJ PODCAST SERIES

An Introduction to the 
#SP4SJ Series

Understanding White 
Privilege

Social Justice 
Perspective on 

Bullying Prevention

School-to-Prison 
Pipeline

Creating Safe Spaces 
for LGBTQ+ Students 

in Schools

Centering Indigenous 
and Oppressed Voices 
in School Psychology 
Teaching and Practice

Encountering and 
Overcoming 

Resistance to Social 
Justice in Practice

The Future of Social 
Justice Training, 

Practice, and 
Research



SOCIAL JUSTICE COMMITTEE: 2018

• Engage members around social justice 
and related issues using NASP 
resources such as publications, 
presentations, and social media

• Develop social justice resources to 
support members in increasing their 
awareness, knowledge, and skills 
regarding social justice issues that are 
relevant to children, families, schools, 
and communities

• Provide consultation to NASP 
committees engaging in social justice 
work

• Build NASP leaders’ and 
delegates’ capacity to support 
the organization in integrating 
social justice as a strategic goal

• Expand the available pool of 
NASP members prepared to 
offer social justice related 
support to school 
psychologists, school systems, 
state associations, and other 
stakeholders















NASP EXPOSURE 
PROJECT

• We need every school psychology 
graduate student, faculty member, 
and practitioner to present to high 
school students and/or 
undergraduates at least once each 
semester

• https://tinyurl.com/NASP-
ExposureProject

• https://tinyurl.com/NASP-EP-
Tracking

https://tinyurl.com/NASP-ExposureProject
https://tinyurl.com/NASP-EP-Tracking




BEST PRACTICES FOR 
SOCIAL JUSTICE IN SCHOOLS



• Participants will be able to describe what 
social justice is and why it is meaningful to 
the equitable practice of school psychology. 

• Participants will be able to describe the 
social justice implications related to various 
areas of school psychology practice (e.g., 
prevention, intervention, counseling, and 
assessment). 

• Participants will learn how to infuse social 
justice principles into school and systems 
wide policy decisions to meet the needs of 
marginalized groups. 



WHAT DO YOU THINK?

https://www.youtube.com/watch?v=vX_Vzl-r8NY












ROTHSTEIN, 2014

https://www.epi.org/publication/the-racial-achievement-gap-segregated-schools-and-segregated-neighborhoods-a-constitutional-insult/?fbclid=IwAR3hjhjZ93QgJAG7--n3KAlxhw0vhSFkIM6K4dPnIRjwqmK8p1A9ckSZR00




opportunity















While many of us may be familiar with these 
oppressive and discriminatory aspects of US 
history, there are other contributing factors 

that have significantly impacted the African 
American experience

SLAVERY JIM CROW





1954 1964



SCHOOL SEGREGATION EXISTS TODAY…



IN SCHOOLS WITH HIGH PROPORTIONS OF 
DISADVANTAGED CHILDREN…

• Remediation becomes the norm, and teachers have little time to 
challenge those exceptional students who can overcome 
personal, family, and community hardships that typically 
interfere with learning

• In schools with high rates of student mobility, teachers spend 
more time repeating lessons for newcomers, and have fewer 
opportunities to adapt instruction to student’s individual 
strengths and weaknesses

• When classrooms fill with students who come to school less 
ready to learn, teachers must focus more on discipline and less 
on learning



IN SCHOOLS WITH HIGH PROPORTIONS OF 
DISADVANTAGED CHILDREN…

• Children in impoverished neighborhoods are surrounded by more 
crime and violence and suffer from greater stress that interferes with 
learning

• Children with less exposure to mainstream society are less familiar 
with the standard [academic] English that’s necessary for their future 
success

• When few parents have strong educations themselves, schools cannot 
benefit from parental pressure* for higher quality curriculum, children 
have fewer college-educated role models to emulate and have few 
classroom peers* whose own families set higher academic standards





BETHLEHEM AREA 
SCHOOL DISTRICT

https://www.apmreports.org/story/2018/09/10/hard-words-why-american-kids-arent-being-taught-to-read?fbclid=IwAR38UjnADxH-JziTKAlUMqxTVadEPP43VDTc_Z9gq89ueGDXpHqf7eT3Fc4




DATA…

• In 2015, 56 percent of BASD 3rd

graders scored proficient on the state 
reading test

• Although some wanted to use 
poverty as an excuse, data showed 
that students in the district’s 
wealthier schools were not reading 
very well either

• According to the National Assessment 
of Educational Progress, since the 
1990s, 60+ percent of the nations’ 
4th graders are not proficient readers



EVIDENCED-BASED INSTRUCTION



CHALLENGE THE SYSTEM



POSITIVE 
OUTCOMES



DATA: 2015 VS. 2018
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WHAT ABOUT LATINX STUDENTS?



WHAT ABOUT POOR STUDENTS?



SCHOOL A

• Percent Latinx = 77

• Percent Poverty = 97

• 2015 Percent Proficiency = 30

• 2018 Percent Proficiency = 69

• Percent Progress = +39

White Hispanic Black 2+ Races Asian



SCHOOL B

• Percent Latinx = 65

• Percent Poverty = 90 

• 2015 Percent Proficiency = 28

• 2018 Percent Proficiency = 60

• Percent Progress = +32

White Hispanic Black 2+ Races Asian



SCHOOL C

• Percent Latinx = 61

• Percent Poverty = 83

• 2015 Percent Proficiency = 51

• 2018 Percent Proficiency = 93

• Percent Progress = +42

White Hispanic Black 2+ Races Asian



SCHOOL D

• Percent Latinx = 62

• Percent Poverty = 78

• 2015 Percent Proficiency = 32

• 2018 Percent Proficiency = 83

• Percent Progress = +51

White Hispanic Black 2+ Races Asian



SCHOOL E

• Percent Latinx = 77

• Percent Poverty = 94

• 2015 Percent Proficiency = 40

• 2018 Percent Proficiency = 72

• Percent Progress = +32

White Hispanic Black 2+ Races Asian



SCHOOL F

• Percent Latinx = 51

• Percent Poverty = 73

• 2015 Percent Proficiency = 75

• 2018 Percent Proficiency = 92

• Percent Progress = +17

White Hispanic Black 2+ Races Asian



INSTRUCTION







INVESTIGATION OF CASEL 
SELECT PROGRAMS WITH 

MINORITY STUDENTS FROM 
HIGH POVERTY COMMUNITIES

BYRON MCCLURE, DED, NCSP



CASEL SELECT PROGRAMS

• A meta-analysis examined the efficacy of CASEL SELect programs 
when used with minority students (elementary and middle school) 
from high-poverty communities

• Most significant findings—

• SEL programs led to significant positive effects on targeted 
outcomes when used with minority students from high-poverty 
communities

• SEL programs increased pro-social behaviors, reduced conduct 
problems, and improved academic performance in minority 
students from high-poverty communities



IMPROVING PRO-SOCIAL BEHAVIOR

• I Can Problem Solve

• PATHS

• Competent Kids

• The Incredible Years



REDUCING CONDUCT PROBLEMS

• 4Rs

• Too Good For Violence

• PATHS

• I Can Problem Solve



REDUCING EMOTIONAL DISTRESS

• The Incredible Years

• Student Success Skills



IMPROVING ACADEMIC PERFORMANCE

• Competent Kids

• Student Success Skills





DISCIPLINE DISPROPORTIONALITY

• Special Issue: Closing in on 
Discipline Disproportionality

• Several articles provide excellent 
research related to effective 
interventions for reducing 
discipline disproportionality 

• Rather than continued problem 
glorification, the issue focuses on 
what school psychologists can do 
to effectively address 
disproportionality



HISTORICAL 
PERSPECTIVE

• Disproportionate outcomes in 
exclusionary discipline practices (e.g., 
office disciplinary referrals, out-of-
school suspensions), especially 
between Black and White students, 
has been problematic since the 1970s

• A problem for 40+ years, what leads 
to such outcomes and why does it 
continue to exist?

• Especially related to Black students, 
schools’ excessive exclusion is one of 
the strongest indicators of 
opportunity inequality in United States 
public education



HISTORICAL PERSPECTIVE

• Such outcomes are also related to 
race/ethnicity, ability status, 
socioeconomic status, gender, sexual 
identity, and sexual orientation

• The risk of suspension for Black youth 
increases exponentially at the 
intersections of their other identities

• Related to race, sex, and disability 
status, 33.8% of Black male 
adolescents identified with 
disabilities are suspended at least 
once per year



HISTORICAL 
PERSPECTIVE

• Whereas Black students are disciplined 
more harshly for less severe and more 
subjective misconduct (e.g., dress code 
violations, defiance, disrespect), White 
students are disciplined for more 
objective offenses (e.g., vandalism, 
truancy)

• Research suggests that cultural 
differences in assumed expectations and 
styles of communication, as well as 
implicit racial, ethnic, cultural, and 
gender biases, could be contributing to 
disproportionate exclusionary 
disciplinary outcomes



HISTORICAL 
PERSPECTIVE

• Disproportionate disciplinary outcomes 
could be the result of the cultural 
mismatch between a predominantly 
White female workforce who may not be 
familiar with the interaction patterns of 
Black males, which leads to 
misinterpreting their behaviors as 
disrespectful or inappropriate

• When educators lack the knowledge, 
skills, and self-efficacy to prevent and 
address perceived problem behavior, 
there is an increased likelihood that they 
will rely more on exclusionary discipline 
practices









PREVENTION

• School psychologists advocate for appropriate 
instructional methods that meet the needs of 
all students

• Includes adopting curricula that reflects 
the spectrum of human diversity, 
especially the students and families 
within our respective schools and 
communities

• We work to establish and maintain positive 
school climates that teach and reinforce 
appropriate behavioral expectations

• Culturally Responsive Positive Behavioral 
Intervention and Supports

• Incorporate student and family 
participation in all areas of the planning 
and program implementation



PBIS

• IMPROVE SCHOOL CLIMATE

• Validate culture and identity

• Culturally Responsive Positive Behavior Interventions and 
Supports (PBIS)

• CURRICULA SHOULD REFLECT LOCAL TRIBAL HISTORY AND CULTURE

• Hawaii (1978): The state Constitution was amended to 
mandate the promotion of “the study of Hawaiian culture, 
history, and language” through education programs and 
community experts

• The Kūpuna Component was formed to reestablish Hawaiian 
culture, language, and values for public school grades k-6 
through the introduction of native speaking Kūpuna

Proactively teaching specific 
behavioral expectations and 

positively reinforcing students 
for meeting these expectations



5-POINT INTERVENTION 
TO ENHANCE EQUITY IN SCHOOL DISCIPLINE

1. EFFECTIVE [AND ENGAGING] ACADEMIC INSTRUCTION TO REDUCE THE ACHIEVEMENT GAP*

Beyond raising awareness about individual-level racial bias in discipline decision-making, we 
may need to address racial opportunity gaps (e.g., differential access to engaging and 
motivating instruction), thereby confronting the legacy of unequal access to high-quality 
schooling experiences.

2. IMPLEMENTATION OF A MTSS FRAMEWORK TO BUILD A FOUNDATION FOR PREVENTION

Proactive instructional approach that includes teaching and modeling of behavioral 
expectations

Positive student-teacher interactions to build relationships with and connections to students

Clear guidelines for office referrals that reduce ambiguity in disciplinary decisions (e.g., 
defiance, disrespect, and disruption





5-POINT INTERVENTION 
TO ENHANCE EQUITY IN SCHOOL DISCIPLINE

3. COLLECTING, USING, AND REPORTING OF DISAGGREGATED STUDENT DISCIPLINE DATA

Office Referrals, data applications, disproportionality calculators

4. PROCESSES FOR DISCIPLINARY EQUITY ACCOUNTABILITY

Coupled with new practices and policies, all staff need to be held accountable to 
consistently using strategies and approaches that promote positive outcomes for all 
students

5. RECOGNIZING VULNERABLE DECISION POINTS AND IMPLEMENTING NEUTRALIZING 
ROUTINES

Fundamentally, disproportionality is not a child behavior problem. It is a teacher 
behavior problem

Are outcomes equitable by race, 

gender, SES, disability status, 

sexual orientation, and a host of 

other relevant factors?





INTERVENTION

• Because target behaviors can be symptomatic of a 
variety of causes, to the greatest extent possible, 
school psychologists are careful to design and 
implement interventions that address the root cause 
of students’ difficulties 

• Because aggression can be a byproduct of 
students’ chronic exposure to stressful and 
unsafe environments, trauma-informed 
approaches are used rather than punitive 
consequences

• When responding to students’ mental health 
challenges, we use curricula and programs that 
are culturally responsive



IMPLICATIONS FOR POLICY





SOCIAL JUSTICE IS…



SOCIAL JUSTICE IS…

• Asking difficult questions and being 
willing to engage in uncomfortable 
discussions with our colleagues

• Uncomfortable discussions will likely 
expose areas within our schools, 
school systems, and professional 
practice that require significant policy 
changes

• Are our policies and practices 
unintentionally contributing to 
inequitable outcomes for 
students?



SOCIAL JUSTICE IS…

• Being willing to 
challenge our personal 
limitations and 
shortcomings in order 
to develop into more 
responsive and 
effective educators



SOCIAL JUSTICE IS…

• To some, social justice may be a fad

• The next hot topic or buzz word 
in psychology and education

• Social justice is a way of 
thinking and practicing

• It is a framework that informs 
the manner in which we 
conceptualize and approach 
serving students, families, 
schools, and communities









well-intentioned teachers

















SOCIAL JUSTICE IS THE MOST 
RECENT ITERATION TO THE 

EVER-EVOLVING DISCOURSE 
ABOUT DIVERSITY, 

INCLUSION, AND EQUITY



6 PRINCIPLES FOR 
INFUSING A SOCIAL JUSTICE 

LENS INTO SCHOOL 
PSYCHOLOGICAL SERVICES





ASSESS CONTEXTUAL 
VARIABLES TO RULE OUT 

ALTERNATIVE 
EXPLANATIONS FOR 

CHILDREN’S 
PERFORMANCE



A BRIEF RESEARCH EXAMPLE…

• Mrs. Ramirez teaches algebra at City 
High School.  

• She is interested in whether a six-
week afterschool tutoring program 
will improve her students’ 
performance on the end-of-year exam 
in algebra.  

• One day, Mrs. Ramirez allowed her 
class of 20 students to divide 
themselves into two equal groups. 

• In addition to attending regularly 
scheduled algebra classes during the 
school day, Group A received 30 
minutes of afterschool tutoring each 
week for six weeks.

• Group B did not receive extra math 
support but continued to attend 
regularly scheduled algebra classes 
during the school day.  

• At the end of six weeks, all students 
were assessed using the end-of-year 
exam in algebra.  

• Somewhat surprisingly, the average 
score of students in Group B was 
significantly higher than the average 
score of those in Group A.



A BRIEF RESEARCH EXAMPLE…

• What is one plausible explanation for the informal study’s results?

• There are several alternative explanations that are equally plausible 
to challenge this interpretation

• What are the implications of not having random assignment to each 
group?

• Were reasonable attempts taken to ensure that the only difference 
between the students in Group A and Group B was their participation 
in the afterschool tutoring program?



INTERNAL VALIDITY

• When evaluating students, school 
psychologists are seeking to uncover 
the reasons for their academic 
difficulty or functional impairment 
with a high degree of internal validity

• Does the disabling condition—and not 
other factors—account for why the 
student is not making progress in the 
general education curriculum?  

• Consistent with Ecological Systems 
Theory, school psychologists 
understand that children are products 
of their interactions with multiple 
systems

• Appreciating the complex interplay 
among these systems, school 
psychologists seek to understand how 
stressors influence students as 
legitimate possibilities to counter 
premature within-child deficit models 
of disability

• Before concluding that social, 
emotional, behavioral, and academic 
difficulties lie within the student, 
school psychologists must investigate, 
interrogate, and exhaust all relevant 
alternative explanations



BRONFENBRENNER and INTERSECTIONALITY



INTERSECTIONALITY

• The simultaneous 
experience of social 
categories such as race, 
gender, SES, and sexual 
orientation and the ways 
in which these categories 
interact to create systems 
of oppression, domination, 
and discrimination







www.lessonsforSEL.com

http://www.lessonsforsel.com/




AN ANALOGY FROM THE JUSTICE SYSTEM



AN ANALOGY FROM THE JUSTICE SYSTEM



AN ANALOGY FROM THE JUSTICE SYSTEM

• In some ways, school 
psychologists are attorneys 
prosecuting cases

• As the United States justice 
system presumes that 
individuals are innocent until 
proven guilty, principles of 
research design assert that 
there is no difference between 
groups

• Null Hypothesis 

• When evaluating students, in the absence of 
substantial evidence, school psychologists 
assume that children are not significantly 
different from their peers

• Using a systematic assessment process, 
school psychologists accept the null 
hypothesis until they have gathered 
enough evidence to reject it 

• Such evidence should also be beyond a 
reasonable doubt

• How plausible is it that other/exclusionary 
factors are primarily responsible for the 
child’s presentation in school?



CHALLENGE THE STATUS QUO BY 
CONTINUALLY REFINING OUR 

PROFESSIONAL PRACTICE—WHEN 
NECESSARY, WE CHALLENGE THE 

PROFESSIONAL PRACTICE OF OUR 
COLLEAGUES.



• Most practitioners are doing 
their best based on their 
training and experience

• Professional growth is the 
result of critically 
examining the methods that 
unintentionally contribute 
to less equitable outcomes 
for students



THE WORD GAP

RTI THAT IS NOT FIRST COMMITTED TO EFFECTIVE TIER 1 INSTRUCTION

CURSORY CONSIDERATION OF 
EXCLUSIONARY FACTORS

ONE SIZE FITS ALL PBIS PROGRAMMING THAT IGNORES CULTURE

ZERO TOLERANCE DISCIPLINE POLICES

DIVERSITY AND INCLUSION AS 
ALTERNATIVES TO SOCIAL 

JUSTICE AND EQUITY

NOT HOLDING OUR COLLEAGUES AND 
POLICYMAKERS ACCOUNTABLE FOR SIMPLY 
TALKING ABOUT SOCIAL JUSTICE WITHOUT 

DEMONSTRATING THEIR 
COMMITMENT TO SOCIAL JUSTICE

GRIT, ACHIEVEMENT GAP, AND GROWTH MINDSET AS 
EXPLANATIONS FOR STUDENT’S DIFFICULITES IN THE 
ABSENCE OF IMPLEMENTING EFFECTIVE POLICIES AND 
PRATICES THAT PROMOTE EQUITBALE OPPORTUNITIES 

FOR ALL STUDENTS IN SCHOOLS AND COMMUNITIES

AN OVERRELIANCE ON COGNITIVE ABILITY TESTS THAT 
ACTUALLY MEASURE ACHIEVEMENT, ATTAINMENT, AND 

EXPOSURE TO CULTURAL CONSTRUCTS









The level of exposure in your 
response must be commensurate 
with the level of exposure in the 

offensive statement 

Identify what you are doing: 
clearly highlighting what 
was problematic without 
attacking the individual



As you are teaching, to the greatest 
extent possible, use we statements

Clearly articulate what was 
wrong with the statement 
and why it was wrong...  

by keeping the focus on 
children and families



Say what you mean 
without saying it mean: 

relationships matter





Don’t assume that everyone knows as much 
as you may know about issues of justice and 
equity. Some of our colleagues are not ill-
intentioned, but legitimately do not know.



Rather than assuming an accusatory tone, ask questions and give the 
other person a chance to clarify something that you may have overlooked.



Encourage people to grow 
beyond where they are at the 

present moment

Try to point individuals to resources to support 
their learning, growth, and development



Because helping people grow is a 
process, make yourself available for 

further discussion



RATHER THAN RELYING ON 
INCOMPLETE QUANTITATIVE 
DATA, GATHER QUALITATIVE 

INFORMATION FROM A 
VARIETY OF SOURCES



• We should not rely on quantitative information to inform our 
impressions and subsequent decisions 

• Behavior rating scale data about children’s functioning across home 
and school settings is only one element of a larger assessment 
paradigm

• Because these instruments are subjective appraisals of children’s 
functioning, practitioners should corroborate quantitative data with 
other methods

• What is learned through face-to-face interactions often cannot be 
captured through behavior rating scales or standardized assessments



REMAIN AWARE OF OUR 
PERSONAL BIASES SO 

THAT THEY DO NOT 
NEGATIVELY AFFECT 

STUDENTS



NASP AND SOCIAL JUSTICE



PERSONAL AND PROFESSIONAL GROWTH

• Although educators are committed to serving children, 
families, schools, and communities, we also have our own 
personal histories with racism, prejudice, discrimination, 
inequity, and systems of power and privilege that affect 
how we view the world

• We must allow ourselves the opportunity to wrestle with 
these constructs, first as individuals, before seeking to 
positively influence the lives of children



SEEK TO UNDERSTAND THOSE 
WHOM WE SERVE—THEIR 

RESPECTIVE HISTORIES AND 
CURRENT CULTURAL, SOCIAL, 

POLITICAL, AND ECONOMIC 
REALITIES 





DATA...

• EXPOSURE TO RACIAL PROFILING

• Among young men who report 
frequent encounters with police, 
symptoms of anxiety and trauma 
are more common

• Individuals who are repeatedly, 
incorrectly deemed suspicious, 
and subsequently questioned or 
searched, although not arrested, 
may harbor stress as a result of 
those encounters

• The cumulative impact may lead to 
adverse adult health outcomes

• EXPOSURE TO POLICE VIOLENCE

• In youth, witnessed violence culminates in 
symptoms of PTSD, substance abuse, 
depression, poor self-rated health, attentional 
impairment, poor school performance, and 
school suspensions and expulsions

• EXPOSURE TO CAREGIVER ENCOUNTERS WITH POLICE

• When caregivers are incarcerated, injured, or 
killed as a result of a police encounter, it is 
traumatic to witness, and in the aftermath, the 
family and community must function without 
that caregiver’s social and economic support











CHALLENGE THE SYSTEM

• Coupled with serving an increasingly 
diverse student body are myriad issues 
facing children, families, and schools in 
their respective communities

• As a result, at times we must make political 
statements on behalf of children

• Political statements resist systems of 
power, privilege, and in many cases, 
oppression by challenging structures, 
policies, and practices that have negative 
effects on children



CHALLENGE THE SYSTEM

• Whether comfortable or not, it is the 
nature of the world in which we live and 
what we are called to do as practitioners 
who are committed to social justice

• Ignoring the larger social, cultural, and 
political contexts that affect children’s 
lives is irresponsible

• By broadening our perspective and 
adopting a whole-child paradigm, 
educators who are committed to social 
justice remain actively curious about 
young people and their histories to 
develop their knowledge and 
understanding of unfamiliar issues









INTENTIONALLY EMPOWER 
FAMILIES BY 

ESTABLISHING 
MEANINGFUL HOME-

SCHOOL COLLABORATIVE 
RELATIONSHIPS







KNOWLEDGE IS POWER

• Because knowledge is power, the more 
parents know about their children’s 
schools and the educational system, 
the more prepared they are to support 
their academic success

• Educators equip families with the 
necessary information to make the 
most informed decisions for their 
children

• Schools share power—especially 
decision-making power—and do not 
unfairly influence families’ thinking

• We support our school 
communities in establishing a 
culture that is flexible enough 
to meet families’ needs

• When are meetings 
scheduled?

• Are interpreters present for 
meetings?

• Is relevant information 
provided to parents in their 
native language?







• When we adequately address systemic 
injustice, in turn, we will effectively decrease 
inequities

• Although this takes time, we can commit to 
changing the manner in which we practice in 
order to improve outcomes for our students 

• By personally growing in our understanding 
of what social justice is, critiquing and 
challenging systems that lead to harmful 
practices and adverse outcomes for children, 
and incorporating a social justice lens into 
our service to students, families, schools, 
and communities, everyone has a part to play 
in advocating for the well-being of all 
children





LIEM and Actionable Opportunities for 
School Psychologists: The Year in Review 

(Barrett & Guttman-Lapin, 2020)
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